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ABOUT THIS CASE STUDY

Achieving the Dream (ATD) is one of 12 higher educution and digital
learning orgunizations that make up the Every Leurner Everywhere (Every
Learner) Network, whose mission is to help higher educdation institutions
improve und ensure More equituble student outcomes through advances
in digital learning, particularly amongy poverty-impucted, racially
minoritized, aund first-generation students. Every Learher purthers are
addressing high failure rates in foundational courses through the provision
of sculdble, high-quuality support to colleges und universities seeking to
implement aduptive coursewdre on their campuses. As puart of its ongoiny
effort fo help community colleges develop effective teuching and ledrning
pructices, ATD is working with seven community colleyes in Floridu, Ohio,
and Texus on this initiative, providing couching and direct support to the
colleyes, fostering collduboration within and amonyg the participating
institutions, and serving us dJ lidison to the Every Leurher hetwork.

The following cuse study is puart of a series of studies conducted by ATD
exumining how adaptive coursewdre is implemented at those institutions
us well us how coursewdure is used in purticular disciplines to better serve
students. Cuse studies ure bused on u series of interviews with college
leaders, faculty, instructiondal designers, developers, tfechnology specidlists
und students who were enrolled in clusses usinyg the coursewure,
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OVERVIEW

Faculty at Cuyauhogu Community College led efforts
tfo implement und then scule auduptive coursewdure
for gutewuy courses in more than u hulf-dozen
disciplines. The institution supported fuculty efforts
by creuting u collaborative learning community
und providing ofther supporting resources, und
faculty continue to tuke the leud in sculing uduptive
coursewdare within their disciplines.

e The inifiutive wus led by fuculty,
with instructors in multiple
disciplines deciding whether
to puarticipute und determining
which coursewdre to use in their
courses — including the flexibility
to shift platforms Midstream.

aduptive coursewdre products
by discipline; und u dedicuted
Blackbourd site for collaboration.

e Onyoiny efforts to scule adaptive
learning udoption are dlso fuculty
led, with members of the leurning
community building mauster
course shells in their disciplines to
support adjunct faculty.

e Aduptive coursewdare was part
of infentional efforts fo leverayge
technoloyy to support institutional
equity initiatives.
B SUPPORTING INSTITUTIONAL REFORM
e Efforts were coordinated through
u multidisciplinary faculty
leurning community (FLO), in
which instructors colluborated in

The Every Leurner Everywhere initiutive supjports brouder
efforts to enguye students with more dactive ledarning
strategies. “We have dlready seen evidence of improved

selectiny coursewure und then
sharing lessons learned across

multiple campuses und disciplines.

e Administrative supports included
reledse time and service credits

focused on leurning communities,

supfport from instructional
desighers, technoloyists, and
staff from two college offices;
u stuff-developed guide listing

student success rutes in some courses that use uduptive
platforms, and it uppeurs that these improvements are
shared ucross demoyraphic cuteyories, including low-
income students und students of color,” says Dr. Alex
Johhson, Tri-C’s president. It dlso reflects the contexts in which
brouder institutional reform is taking place at community
colleges throughout the ATD Network, including building

u culture of excellence in teuchinyg und leurning und
leveraging duta und technoloyy to support student success
und eqyuituble student outcomes. To leurn more, see p. 8.
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CUYAHOGA COMMUNITY COLLEGE

ELE INFORMATION

Full time Adjunct

Discipline Courses
Intro to Business
(BADM1020)

Business Law
(BADM 21571)

Infroduction to
Bioloygicul Chemistry
(BIO 1100)

Anatomy and
Physiology
(BIO2331)
Everyduy Chemistry
(CHEM1000

Infroduction to
Inorgunic Chemistry
(CHEM1010)

Business

Bioloyy

Sachnlid General Chemistry

| (CHEM 1300)

General Chemistry
[l (CHEM 1310)

Principles of
Microeconomics
(ECON2000)

Principles of
Macroeconomics
(ECON2010)

Basic Arithmetic/
Pre-Algebra
(MATHO9Q10)

Beyginning Algebra
| (MATHO955)

College Physics |
(PHYS1210)

General Physics |
(PHYS2310)

Generul Psycholoygy
(PSY1010)

Child Growth und
Development
(PSY2010)

Life Span
Development
(PSY2020)

Economics

Math

Physics

Psycholoyy

Sections Students

17 358
2 52
2 54
3 6l
2 43
10 218
8 121
6 100
8 206
6 134
2 30
5 108
2 30
2 49
24 586
1 15
4 91

Faculty Faculty
2 8
1 1
1 0
1 0
1 0
2 0
3 0
2 0
2 1
1 1
1 0
2 0
1 0
1 0
3 6
1 0

Courseware

LeurnSmurt Connect
(McGraw Hill)

LearnSmart Connect
(McGraw Hill)
Mustering Biology
(Peurson)
MyLab (Pearson)

Coybooks
Mustering A&P (Peurson)

LeurnSmurt Connect
(McGraw Hill)

ALEKS (McGraw Hill)

LearnSmart Connect
(McGraw Hill)

ALEKS (McGraw Hill)

LearnSmart Connect
(McGraw Hill)

ALEKS (McGraw Hill)

LearnSmart Conhect
(McGrauw Hill)

LeurnSmurt Connect
(McGraw Hill)

MyLab Math (Peurson)

Knewton Alta (Wiley)
MyLub Math (Pearson)

Mustering Physics
(Peurson)

Mustering Physics
(Peurson)
Waymaker (Lumen)

Waymaker (Lumen)

Waymaker (Lumen)
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INTRODUCTION

Dr. Prabhat Sharma holds no false illusions about the
importance of his Infroduction to Biologicul Chemistry
course ut Cuyuhogu Community College in Ohio to the

students who tuke it.

*It's the mMuin yutekeeper course
for the nursing program,” suys
Shurmu, un ussistunt professor of
bioloyy ut Cuyuhoyu Community
College (known locdally us Tri-C).
*It's a combination of chemistry
and bioloyy, u tough subject for
everyone, und students generdlly
don’t do well.”

When Sharma and other Tri-C
faculty members in a wide range
of disciplines led efforts to udopt
coursewdre us purt of the Every
Learner Everywhere (Every Leurnher)
initiative, the focus beyun not with
the technholoyy, but on pinpointing
the courses where it could

é ACHIEVING THE DREAM ¢ EVERY LEARNER EVERYWHERE

potentidlly have the most impact in
helping students succeed.

"Becuuse students couldn’t get
through the guteway courses, they
couldn’t go on to the other courses
they wanted,” says Dr. Annhe Distler,
u professor of chemistry ut Tri-C's
Westshore campus.

Alonyg with efforts to redesign
guteway courses, faculty saw
aduptive coursewdre as one of
severul strateyies to leveruye
technoloyy 1o support Tri-C’s equity
initiatives, including udopting

Open Educutionul Resources (OER)
in Many clusses us u meuns of
reducing student costs. Ultimdately,
more than a dozen Tri-C faculty
members in disciplines ranging

from chemistry und biology und
psycholoyy to muth and econhomics
colluborutively udopted und sculed
aduptive learning solutions in the
courses they believed were key to
improving outcomes for dll students.

That level of purticipation reqyuired
intfentionul support from Tri-C’s
administration—and was crucidl o
the initiative’s success. *| don’t know
if you cun do this without achieving
faculty buy-in on the front end,” says
Dwaynhe Keeney, interim associate
deun for liberal arts who was one of
Tri-C’s Every Leurnher project leuds.



BUILDING AND SUPPORTING A
FACULTY COMMUNITY

For participuating faculty members, the benefit of
adauptive coursewure wus centered around “their
intferest in seeiny students have udditionul resources
at their disposul,” suys Keeney.

Once Tri-C wus awdrded the Every
Ledrner grant, administrators issued
an open cull fo faculty to see who
wus either using adaptive software
or interested in the fechnoloyy.
Ultimately, 156 faculty members across
more than a half-dozen disciplines
joined u fuculty learning community
(FLC). Some, includiny business
administration professor Dr. Michele
Humpton, had previous experience
using aduptive coursewdre and
working with publishers. Others were
motivated by the opportunity to

find hew low-cost tools thut could
improve outcomes for their students.

"As un instfitution, we hud ulreudy
identified yups und specific
programming to look at how to
close them,” says psychology
professor Stacey Souther. "This work
fit into that existing framework.”

Grunt funds were used to provide
releuse time for faculty as they
researched and identified
coursewure for their disciplines.

The FLC ulso wus supported by
professional stuff from Tri-C's
Acudemic Professionul Development
office und its campus-bused Centers
for Leurning Excellence.?

Faculty in each discipline were
puired with a dedicuated instructional
desigher und technholoyist who

helped them identify aduptive

2 Formore, see p. 141 of ATD’s

coursewure, Stuff in Tri-C’s Centers Teaching & Learning Toolkit,
for Leurning Excellence ulso avuiluble af https://www.
developed un uduptive coursewaure dchievingthedredm.ory/
guide for faculty, “u one-stop shop” [:Z?:f:jﬁfjﬂ/ Tjt;ggfch
which listed uvuiluble coursewure bused-guide-to-building-
by discipline und outlined their key u-culture-of-teuching-
feutures, including the level of tech learning-excellence.

support, integration with existing
learning munugement systems,
cupucity for ADA compliunce,
pricing, und overdll ratings from

the EdSurge-sponsored index (u
website which aggregautes reviews
of educution technoloygy products).
Since purticiputing faculty were
spread out across four campuses, d
common Bluckbourd site wus used
to coordinate efforts and distribute
resources like the coursewdare guide,
which wdas regularly updated based
onh the experiences of faculty in the
learning community:.
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Like other community colleges

B BUILDING ON ATD’S CORNERSTONES OF EXCELLENCE
4

chance to explore innovative

~

Colloborative pedagogical approaches to
partnerships link , , _
foculfy and Student improving student learning
Affairs professionals
k& shaad st 0 and QuTcomes, TheY glso offer
culfivate leaming sustained opportunities to
wﬂ'”" build on these cornerstones of

excellence.

participating in the Every :I;I;'“';“&T“ o
Learner Everywhere grant evidance-based
which are part of the ATD m:ﬂdm“m
Network, Tri-C has committed fo learning.
engaging in bold, holistic, and
sustainable institutional change c 3
across multiple institutional [
areas and priorities. The 4 mm
institution’s efforts to implement professional
adaptive courseware in more m’m
than a half-dozen disciplines improvemant,

. realigning reloted
reflect the importance of several expeciations in hiring,
key cornerstones of institutional

change, including building a
culture of excellence in feaching and learning and
leveraging data and technology to support student
success and equitable student outcomes. These
efforts, says Dr. Alex Johnson, the college’s president,
are “fully in line with one of Tri-C’s strategic plan focus
areas: improving the student experience.”

ATD’s Institutional Capacity Framework and
Institutional Capacity Assessment Tool (ICAT) outlines
seven essential institutional capacities required to
create a student-focused culture that promotes
student success. One focuses specifically on teaching
and learning and the commitment to engaging
full-fime and adjunct faculty in examinations of
pedagogy, meaningful professional development,
and a central role for faculty as change agents within
the institution. Building capacity in this area is crucial
because, as ATD President Karen A. Stout recently
argued, “focusing on teaching and learning is sfill

not central to the field’s overall theory of change. We
still have much more fo do to build a deep focus on
pedagogy and fo support our colleges in building a
culture of teaching and learning excellence.”

To foster this culture of teaching and learning
excellence, ATD’s Teaching & Learning Toolkit: A
Research-Based Guide to Building a Culture of
Teaching & Learning Excellence is centered on
four cornerstones of excellence that provide a
forward-looking vision that campuses can use o
inform their work.,

Every Learner not only provides important resources
and supports fTo community colleges and the
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\mhmm promation. / \ ._

Tri-C’s work with Every Learner
exemplifies the importance of
institutional efforts to empower
faculty to consider, adapt, test,
and refine new approaches to
| fit their campus context and
_ /' the needs of their students, in
this case ensuring more equi-
table outcomes for students struggling to succeed
in gateway courses. Faculty-led efforts to identify
evidence-based instructional practices that fostered
student learning, were centered in the Faculty Learn-
ing Community, which also provided a structure for
professional learning and confinuous improvement
that will continue beyond the life of the grant.

The FLC was “incredibly supportive and informative,”
noted Dr. Anne Distler, a professor of chemistry af Tri-C’s
Westshore campus. “You can take your perspective

of evaluating your course, but getting feedback from
other disciplines and courseware give you a better
understanding of what the pros and cons are.”

Engaging students in the process of identifying and
improving courseware also was vital in identifying
practices that supported them in their learning.
Several faculty members tried multiple products so
they could determine which product “was giving
them the most benefit in the classroom,” Distler said.

[t’s critical that institutional leaders provide support
for faculty efforts to improve teaching and learning,
as Tri-C did with the FLC, as well as through release
fime and service credits, support from instructional
designers and staff, and other resources. “You need
to make sure faculty have tfime and support to build
this out,” said Kara DePaul, program manager of
academic professional development and co-lead
of Tri-C’s Every Learner work. You need support from
instructional designers and technologists to develop
the course the right way.”


https://www.achievingthedream.org/network/our-approach
https://www.achievingthedream.org/join-us/our-approach
https://www.achievingthedream.org/teachinglearningtoolkit

CONTINUED SUPPORT AND
COLLABORATION

By August 2019, participuating faculty members in each
discipline had selected coursewdure to use in their classes.
"Some had u smooth und eusy fransition, but others hud
u few bumps ulony the way, but everyone wus uble to
implement in the fall and the spring,” says Sarah Goode,
an instructional technoloyist at Tri-C’s Western Campus.

Faculty implemented adaptive
coursewdre in different ways.
Some used u flipped model

in which students wutched
videos before cluss und used
the uduptive coursewure for
homework and dssessments
followiny in-cluss discussion.
Others had students complete
work in the uduptive courseware
us homework to prepdare for
discussions in cluss; while in other
courses, the emphusis wds on
preparing for ussessments.

At the sume time, members of

the FLC evaluuted und mude
adjustments to courseware us the
semester progressed. Distler tested
two audaptive products to compare
“*whether the student experience
und euse of use wus yiving them
the most benefit in the classroom.”
Humipton had one of her classes
evuluute two coursewdre products,
with students ultimutely choosing the
sume product that she preferred.
Others wound up shifting platforms
ufter confronting technical problems
und deciding that the coursewure
“promised more than it could
deliver,” as Souther puts it.

All the while, the ledrning
community continued collaborating
throughout the year, with scheduled
monthly in-person check-ins

during which participuting

faculty discussed what they were
ledarning with peers across different
disciplines und cumpuses. The
learning community was “incredibly
supfportive aund informative,”

says Distler. “You cun take the

EVERY LEARNER EVERYWHERE ¢ ACHIEVING THE DREAM Q



perspective of evaluating your
course, but getting feedbuck from
other disciplines und coursewure
gives you u better understaunding of
what the pros und cons are.”

"For me, the faculty learning
community waus the most
vdluuble part of the project,” says
Hampton. *We cun individudally
design u cluss und figure out
what textbook to use, but the
highlight was getting to know my
colleagues better and understand
their experience with the process.”

Even though she used different
coursewdure than her peers in
other disciplines, Humpton found
u cleur benefit to guining “dn
understanding of the experiences”
of other faculty,” she says.

Some members of the leurniny
community dlso puarticipated in
site visits on other cumpuses. These
colluborutions with the brouder
Every Leurner hetwork “helped
ygive me perspective und kept me
from yetting lost in the minutivue,”
says Hampton.

B THE STUDENT EXPERIENCE

As U hondegree student taking
prerequisite courses for u physicul
therapy program, Sinem Balta
Beyleryil took chemistry courses
with and without aduptive
coursewdre. In the aduptive
course, she says, the workloud
wus sighificantly greuter—"it was
infense becuuse in addifion to
the material we usudlly study

for exums, you ulso had u lot of
ussignments in the coursewure,”
she suys. At the sume time,
however, the reinforcement

of skills over time helped with
retaining information, she says.
“A month later, you remembered
what you had trouble with... |
guined u more comprehensive
understunding,” Beyleryil adds. "It
makes you learn—that’s the pain
ussociuted with it.”

Other students stressed the
importance of inteygrating
aduptive ussignments fully into

—|O ACHIEVING THE DREAM ¢ EVERY LEARNER EVERYWHERE

the cluss so that work in the
coursewdre uligns with in-person
(or online) clussroom activities. "l
felt like | was taking two different
clusses—the one the professor wus
tfeaching, und (the ohe) what | was
learning from (the coursewdre).

| felt the disconnhect u lot,” says
former Tri-C student Jordan Kadas,
who gradudated with an associate
degree in 2019 and is how pursuing
d nursing degree at a four-year
institution.

Like Beylerygil, Kudus had tuken
courses with und without aduptive
softwure while at Tri-C, und while
she suid the technoloyy mutched
her learning style, she added that
it was used in very different ways
in different classes. "Whuat | got out
of the software was dependent on
euch professor,” she says, urguiny
that students would benefit from
more consistent practices ucross
courses und subjects.



What Worked Well:

Engagement: Faculty said the adaptive components
of coursewdre both mude homework u better
leurning experience und mude enguying with

the textbook und other learning materials more
meuningful. "It reinforced the ideu that you should be
reuding the materidl,” says Dr. Anne Distler, u professor
of chemistry at Tri-C’s Westshore campus. *l heard
some of my students say they were reauding the course
materidls for the first time.” Students added that the
technoloyy helped with the process of reuding course
materidls, "It would highlight the most important things
in textbook you heed to khow,” suid Katelyh Roback,
a second-yeudr student who plans to attend mortuary
colleye ufter receiving her ussociute deyree.

Feedback: Fuculty und students uppreciuted

the targeted feedbuck some—but hot all—

uduptive coursewdare provides bused on individudl
performaunce, including pruise ufter u job well done or
Mmessuyes identifying specific areus of improvement,
Adding these fedtures to platforms lacking them
“would help improve student performance,” says Dr.
Prabhat Sharma, an assistant professor of bioloyy.
Beylergil agrees: "If there’s nothing fo follow and it’s just
u textbook und exams to be tuken down the line, | feel
d little lost,” she says. "Coursewdre gives me some sort
of schedule und more frequent deudlines. Rewards,
reminders—that kind of feedbuck is redlly helpful.”

Cost and timing. The low costs of coursewure—
between $25 and $70 depending on the cluss und
discipline—encouruyed students to purchuse
course muteridls in a timely manner. In some cuses,
uduptive coursewure wus included through u
colluborution with the bookstore und publishers
through the college’s “first-duy program,” which
ullows students to uutomuaticully prepay for course
mauterials when they enroll in selected courses. "The
First-Day Program was greut because they start the
first day with source material,” says Dr. Distler. “In the
pust, it would tfuke them weeks to get the books,
und this way they don‘t sturt behind.”

Ongoing Challenges:

Onboarding: Dr. Distler shiffed adaptive platforms
becuuse the first one she tried “wus not user-
friendly,” and severdl students suid that sighing up
and learhing how to havigute the coursewadre was

B ADAPTIVE COURSEWARE IN PRACTICE: SUCCESSES AND CHALLENGES

chdllenging. Faculty responded by creuting video
futoridls und interactive demonstrations of the
learning tools. Psycholoyy professor Stucey Souther
and a colleague in the psychiatry department,
Melissu Reshick, colluboruted to creute un
inferactive yuiz to help ensure students understood
their coursewdare’s infroductory module.

Tiered learning objectives: Atftempts fo scuffold
concepts could leud to udded worklouds und
frustration in some—but not all—adaptive products.
*If you had one skill that built on another, students
couldnt move forward,”Dr. Distler says. “There wus
no way to bypuss this, and a level of frustration that
could muke students drop the course or yuit.”

Differing levels of adaptive practice: Professors
reported that the extent ussignments were
udjusted bused on how individuul students fared
in pretests or other diagnostic uctivities varied from
product to product.

Pacing and visibility: Students suid that concepits
and ussignments didn’t always match up with what
wus being tfaught by faculty (see sidebar, p. 10);
faculty suid it was difficult to see what questions

were beiny ussigned students. *| don't know if they're
getting the right level of questions,” says Dr. Sharma. "
should be dble to see what they dre getting.”

Variable results. Some fauculty reported that less
prepured students “never got to the findl point

you wunted to get to... while others were breeziny
through the course,” as Dr. Distler puts it. For their
purt, students ugreed thut the coursewdre provided
ah uhevenh experience in gauteway courses which
enroll students with differing levels of knowledge
and skills in the subject areu, It mude euch of our
experiences very different,” Kudus says.

Integration: Promises of “seaumless infegration”
with ledarning manugement systems (LMSes) like
Blackbourd, didn’t always translate into redlity,
resulting in implementation challenges. Some
faculty compluined that vendors overpromised on
euse of inteyration,

Mobile access. While most courseware is
desighed to support mobile devices, the reul-world
experience on the smull screens of smurtphones
“isn’t the best,” says Dr. Distler.
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ADAPTING AND SCALING

Participuting fuculty have used the coursewdre in u
variety of in-person, fully online, and hybrid clusses. “You
cun place it wherever you want in the continuum of
learning, so the moddadlity doesnh’t matter,” Hampton says.

That cupubility becume even more
importaunt when the COVID-19
pundemic caused the institution

to dbruptly shift all courses online

in spring 2020. The fransition, says
Distler, was “relatively smooth
becuause students were dlready
used to the online platforms, aund
their experience didn’t chaunyge.”

The shift to online ledrniny
disrupted efforts to track the
effectiveness of programs, but
members of Tri-C’s fuculty learning
community said that completion
rates in their gateway courses
improved und that students were
Mmore enguged in the course.

It changed the way students are
leurning,” suys Souther. “They're
learning more ubout how to ledrn
and how to study.”

One reuson, suys Dr. Distler, is the
intentional efforts members of the
FLC mude to embruce the uduptive
coursewdre, which in most cuses
supplemented previous textbooks
or course muterials. "How you
incorporute it into your courses und
make it infrinsic to the delivery of
the course is importunt so students
understand it’s an important tool for
their learning and take it seriously,”
she says. "It wasn’t just treated us
an udd-on, becuuse it wus a part
of the course.”
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B | FSSONS LEARNED

KEYS TO TRI-C’S IMPLEMENTATION OF ADAPTIVE COURSEWARE:

Framing the initiative as part of broader
institutional objectives. Administrators opted to
purticipute in Every Ledrner becuuse the initiative
dlighed with ongoiny efforts to improve student
outcomes und reduce costs. "As un institution,
we're focused on eqyuity,” says psychology
professor Stucey Souther. The grant, she says, “waus
right in line with institutional gouls.”

Aligning courseware efforts with related
initiatives. Since Tri-C’s Every Learner work wus
placed within the brouder context of equity und
gutewdy course redesign efforts intended to
improve outcomes und reduce costs for students,
Tri-C made efforts fo ensure that aduptive
coursewdre didn’t conflict with ongoing initiatives,
including efforts to use OERs in hew ways,

Supporting faculty in leading implementation
efforts. Administrators sought out willing faculty
Mmembers und then enguyged them in leuding the
way, “If this had been proposed in u direction
other thun the faculty closest to the curriculum and
actively engyuged in teuchiny it, it would have died
a very yuick deuth,” says Dwaynhe Keehey, interim

AL

ussociute deun for liberal arts.

Importantly, this included faculty members driving
the decision to opt out of aduptive in key ureus—
includiny developmental mauth, where faculty
ultimately opted to pursue coursewdre without an
aduptive component,

The overarching goul, Keeney says, wus to “figure
out the resources the udministration cun provide to
support fuculty and get out of the way.”

Providing the right resources. Faculty needed
time to explore coursewdre options, implement
in their courses, und the opportunity to enguyge
and leurn from their fuculty colleagues, suys
Kara DePaul, program manager of acaudemic
professiondl development und co-leud of Tri-C’s
Every Ledrner work.

To that end, administrators ensured that grant
funding wus dllocuted to provide releuse time for
participuating fuculty to collaborate in the faculty
leurning community. That was critical to its success,
uccordinyg to business udministration professor

Dr. Michele Humpton: *Most of us ure tfeuchiny

-
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between five und seven sections per semester ,*
she suys. “To udditionully be usked to evuluute
aduptive soffwure and determine where it best fits
in your courses is u heuvy lift.”

Tri-C dlso provided additional resources, including
dedicuted instructionul technoloyists und
designers for euch purticiputing discipline, and u
coursewdre guide developed und updated bused
oh feedbuck from faculty. “Faculty heed support
from instructionul desighers und technoloyists to
explore coursewdre und implement in the courses
the right way,” DePaul suys. The bookstore dlso
colluboruted on including selected coursewdre
into its first-day program to euse student uccess to
materidls.

Sustaining the FLC beyond the selection

and implementation phases. Administrators
recoyhized thut effective implementation of
aduptive coursewure would be un extended
process, with a timeline consistent with the
experience of implementing other new
peduyoyicul practices. “It’s not something they
cun just throw together in u couple of weeks,” suys
DePaul. Accordingly, the FLC continued to meet
regularly even ufter fuculty selected und beygyun
using coursewdare,

One key, suys Keeney, was the in-person (and later
virtual) monthly meetings. “"Requiring yourself und
your colleagues to be physicully present redlly goes
d long way,” he suays. "Given the complexity of
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what was happening, it would redlly be a mistake
to try otherwise.”

Another wus the multidisciplinary (und
Mmulticampus) composition of the FLC. "This was

J uhigue opportunity to colluborate across six
disciplines und our four regionul caumpuses,” suys
DePaul. * The FLC guve faculty the opportunity to
share teuching strateyies, experiences, und course
feedbuck with euch other.

Students echoed the vudlue in providing faculty the
fime to enguye with coursewaure in deeper ways.
*| would encouruye professors to spend time in the
coursewdre themselves,” says former Tri-C student
Jordan Kadas, who like other Tri-C students at times
identified disconnects between whuat was tfaught
und the focus of aduptive coursework dssignments.

Continuing the faculty-led approach in scaling.
Participuting faculty are working with their
respective depurtents on plans to scule. *In the
short-term, expunsion will be colleygiul—peer to
peer umony fuculty,” suys Keeney.

While FLC members have shown “strony support”
for sculing, uccording to DePaul, and four have
creuted muster course shells for their clusses

that adjunct fuculty caun adopt for their courses,
students identified unother opportunity—
infeygrating uduptive software across u discipline.
*It would be redlly greut to muke sure sequenced
courses use the sume software,” suys Kadus.



CONCLUSION

As they begun the 2020-21 acudemic yeur, Tri-C faculty
continued to leud decisions ubout sculing aduptive
coursewdre Jcross pdrticipating courses. Faculty
Members in psychology aund economics creuted course
shells for adjunct faculty to endble them to edsily use the
uduptive coursewdure, while providing flexibility around the
specifics of implementation.® “"We told them the adaptive
option hud to be used, but they varied how they did things
like discussion bourds und ussignments,” Souther says.

Administrators say the Every Ledrner
grant allowed Tri-C to develop the
FLC und other supports thut ensure
that faculty will have the time

and spuce to continue exploring
aduptive products. The initiative dlso
alighed well with Tri-C’s ongoiny
efforts to leveraye technoloyy to
close equity yups, particularly in
guteway courses. "It was right in line
with our institutionul gouls und our
strony focus on equity,” suys Souther.

:--Il 3

In Introduction to Bioloygicul
Chemistry, Dr. Sharma says that
students sfill must grapple with
chullenyging coursework, but that
more dre how pussing the course.
“Aduptive gave students three
chances,” he says. “In their first
attempt, they were not yetting
good grudes, but they knew what
they had to work on und hud more
chances to work on wedknesses aund
deficiencies, und grades went up.”

3 For more on enguyginyg adjunct faculty as part of scaling aduptive coursewdare, visit https://
www.everyledrnereverywhere.oryg/bloy/effectively-adding-adjunct-faculty-to-your-adaptive-

ledrning-implementution/
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